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 This study examined the views of students regarding the role of 
the students’ counselling centre in Al-Qassim University in Saudi Arabia. 
It has attempted to explore what differences or discrepancies, if any, exist 
between the role the students’ counselling centre plays in reality and the 
one it should ideally play. 
 The population of the study consisted of 127 students in Al-
Qassim University in Saudi Arabia. A questionnaire was used to collect 
data from the students. Questionnaire data were analysed using the SPSS 
programme. 

The study indicated that there were significant differences in the 
views of students regarding the role of students’ counselling centre in Al-
Qassim University in Saudi Arabia. Discrepancies were found between 
the perceptions of the students in relation to the importance of the 
activities of the students’ counselling centre. Also, variance in 
perceptions was found among students on the subject of the activities 
students’ counselling centre performed in actual fact. The data revealed 
that there is a gap between views of the activities currently performed by 
the students’ counselling centre and the activities the centre was expected 
to conduct. 
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INTRODUCTION: 
Over the last few years, Saudi Arabia has experienced major and 

extremely rapid and comprehensive change in many aspects of life, 
economically, socially, culturally, and educationally. In order to meet this 
challenge, developmental programmes and counselling services in 
education must be specifically designed to cater for the needs of the 
intended society.  As far as the education system is concerned, the 
guidance and counselling programme has increasingly become the focus 
of attention. Counselling has been viewed as an essential intervention for 
a wide range of issues, such as crisis situations and suicide prevention 
(Dean, 2000; Firestone and Firestone, 2002; May, 1999), relationship 
difficulties (Hooper, 2002), dealing with adolescents’ concerns (Archer 
and Cooper, 1998; Cowie and Dawkins, 2002), facilitating transition 
(Rayman and Garis, 1989; Spooner, 2000) and enhancing personal 
effectiveness and personal growth (Brown and Mowbray, 2002; Feltham, 
2002; Rogers, 1961).  Holmes and Lindley (1998) believe that 
counselling is no less important than other forms of health care or 
education.  It is therefore essential that counselling become much more 
widely available in Saudi Arabian higher education.  

Student counselling at Universities started as an individual effort 
by universities in accordance with the services they offer to the students. 
Most of the University students need academic counselling as a priority, 
which specializes in one limited area (Rizg, 2008). This is in contrast 
with the student counselling service, which has various dimensions to 
meet the students' social and psychological needs and so create self-
confidence.  

Many university graduates and staff members expressed their 
hope that the role of the counselling centres in all Universities would be 
developed (Udhaib, 2008).  

This, in effect, led to major interest in university student 
counselling, especially with the governmental emphasis and positive 
attitude towards this area. This is manifested in the supportive projects 
for programmes of student counselling and services, that are initiated by 
the Ministry of Higher Education that contribute to psychological, social, 



Damascus University Journal, Vol. 28, No (3),2012                            Dekheel  Al-Bahadel                                     

 

 33 

educational, and professional support, all helping students to become 
responsible and productive members of  society (Al-Harithi, 2008). 

This interest in student counselling programmes is manifested in 
full-time specialized centres at universities. They deal with this crucial 
part of the educational life of the students. The quality of the services 
these centres offer is what matters, but the fluid timetabling of the 
university means that the services have to deal with this. The centres have 
to work especially hard in this respect.(Rizg, 2008). 

The university education system in Saudi Arabia was built on the 
academic year system. This system faced a considerable number of 
problems and obstacles (Zafr and Abdul-Jawaad, 1988). Moreover, the 
system was not capable of accommodating the growing number of 
students, in addition to the fact that the revision of educational 
programmes takes a long period of time. This weakened the academic 
position of the universities, which could not keep pace with the political 
and economic changes in the region. As a consequence, Saudi Arabia 
adopted the credit hour system as an alternative structure for university 
education (Al-Zaid, 1982). 

The adoption of the credit hour system required the academic 
counselling centre as a way to assist the students to overcome all 
academic difficulties they might face (Al-Rashid, 1990). As a result, we 
find ourselves facing a number of challenges similar to those dealt with in 
various studies and research (Rizg, 2008). These have focused on 
academic counselling in symposiums and debates on academic 
counselling in a number of universities. 

In light of the significance of counselling services, the co-head of 
department usually distributes the students into groups with their 
appropriate academic advisors. However, the mechanism of supervision 
and monitoring their work is unclear or inactive; it depends on the efforts 
of the individual supervisor rather than real knowledge and 
professionalism. Moreover, even though some universities have 
established counselling centres, they are not enough to meet all the needs 
of the students(Rizg, 2008). 
The project for the development of student counselling programmes and 
services in Saudi universities, which is sponsored by the Ministry of 
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Higher Education and represented by an agency of the Ministry of Public 
Education, intiated in 2008, is the important and basic step to create an 
effective student guidance system in the universities and the efforts to 
build a solid foundation for such services and their adoption on the basis 
of modern quality and continuity. This project is still in the course of 
being implemented, if it is assigned to an administrative and educational 
group that can perform these tasks in accordance with the accurate and 
scientific standards that serve the educational programmes in universities 
and help students to understand how to spend their leisure time, or 
address the gap between students and university education. It is noted that 
the project is interested in counselling as the basis for the provided 
programmes. This indicates the presence of a strong call for educational 
psychological counselling services which include a number of fields 
concerned with student life and the academic process, to help to build the 
personalities of students in accordance with the requirements of the 
modern age. This is without prejudice to legitimate grounds upon which 
to build all the education and training programmes in Saudi Arabia, but it 
is the basis for the construction of educational and training programmes. 
This, in turn, leads us to wait until the project stands on its feet, and then 
after that we can judge the performance in the light of the quality required 
by this project. 

During two years as a director of a students’ counselling centre, 
the researcher became convinced that counselling services could play a 
more active role in the universities in Saudi Arabia. The main reason is 
that an increasing number of students’ problems have become more 
evident over the past few years. The younger population in Saudi Arabia 
is faced with a daunting array of challenges generated by profound social, 
cultural and economic changes.  These include migration to urban areas, 
lifestyle changes, restricted job opportunities and substance abuse (Al-
Khateeb, 1998; Mtango, 2004)family dysfunction, instability, domestic 
violence (Al-Bahadel, 2004), higher rates of unemployment among 
young people and exposure to new concepts through modern technology 
(Yamani, 2000).   

These challenges interfere with the learning and healthy 
development of students (Kitzrow, 2003). The problems and needs of 
these students need to be determined and addressed. One way this can be 
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done is through the planning and development of guidance and 
counselling programmes in Saudi Arabia. However, the role of 
counselling services has not been activated to meet students’ needs. The 
role of students’ counselling centres should therefore be more clearly 
defined and their professional services activated and improved.  
 

Problem and Questions of the study 
The role and functions of counselling services have been 

discussed widely in the literature (Al-Zahrani, 2008). The indications that 
there seems to be differences in such role and functions as perceived by 
students and counsellors themselves (Burnham and Jackson, 2000; Cole, 
1991; Fitch and Marshall, 2004; Huffman et al. 1993; Pérusse et al. 2004; 
Snyder and Daly, 1993; and Wiggins et al. 1990). Inconsistent 
perceptions by those involved in counselling may create confusion and 
uncertainty about the counsellor’s role (Schmidt, 1999). Also, non-
counselling, administrative tasks performed by counsellors in their work 
create confusion regarding their actual role and functions (Burnham and 
Jackson, 2000; Gysbers and Henderson, 1994; Partin, 1993; DeMato and 
Curcio, 2004).  

More than two decades have passed since the counselling 
programme was established in Saudi schools. Its development has passed 
at a slow rate and, currently, it faces some problems. The major difficulty 
relates to the definition of the role and function of the counsellor and 
counselling services (Al-Zahrani, 2008), which is unclear to students, 
parents, staff, principals and counsellors themselves. Due to this problem, 
counsellors have found themselves involved in much duties and 
administrative tasks not related to counselling services. Also, counsellors 
often complain about the lack of support and cooperation from others 
involved in the counselling service (Al-Zahrani, 2008) In addition, as a 
result of the shortage in professional counsellors and insufficient and 
ineffective training programmes, the counselling role is often assigned to 
teachers who are not adequately prepared to perform it. 
In this situation, if counselling centres in Saudi universities are to provide 
better services for students, their role must be clearly defined. It is also 
necessary for those involved in counselling to have a clear view of what 
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counsellors should and should not do. In addition, counsellors must 
choose carefully where they spend their time and energy. As the role and 
functions of the counselling centres become clearer, they should be able 
to respond better to the needs of the students.  
More Specifically, this study limits itself to finding possible answers to 
the following main questions: 

1 - What are the ideal and actual functions and roles of the students' 
counselling centre as perceived by students? 

 

 Sub Questions: 
2 - Are there any differences among students in their views regarding 

the actual functions of the students' counselling centre? 
3 - Are there any differences among the students in their views 

regarding the ideal functions of the students' counselling centre? 
4 - Are there any differences in views among students, in regard to 

specialist field before university stage, specialist field at university, 
attending training programmes in such centre, level of study at 
university, and experience of counselling? 

Importance of the Study  
After reviewing the literature on the role of counselling services, 

it would appear that there are problems of role conflict and ambiguity 
arising from the discrepancies in the counsellor’s role and the 
dysfunctional consequences that result (Bemak, 2000; Burnham and 
Jackson, 2000; Schmidt, 1999; Sink, 2002 ; Burnham and Jackson, 2000; 
Huffman et al. 1993; Pérusse et al. 2004; Snyder and Daly, 1993).  

This study is significant in that this type of research has not been 
previously investigated the perceptions of students regarding the role and 
functions of the students’ counselling centres in the Saudi universities. 
The study is also important because it gives a more general picture and 
information about the role and functions of students’ counselling centres 
in Saudi Arabia as any discrepancy in perceptions will have important 
implications for the organisation of counselling services. Misconceptions 
may be corrected and conflict and ambiguity resolved and to utilise the 
counselling service more effectively. In addition, the research could also 
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assist universities in planning training programmes for counsellors 
working in such centres. The data will hopefully make a significant 
contribution to an understanding of the problems faced by counsellors in 
Saudi Arabia.   

Population and Sample:  
The population of the study included students  in Qassim 

University, who were registered in the students’ counselling centre in 
2009 – 2010.The sample in this study included 177 students chosen  from 
humanities and sciences colleges, who were registered in the students’ 
counselling centre in 2009 – 2010. 

Instrument of the Study:  
A questionnaire is considered as the most useful tool for 

collecting information about existing conditions. Questionnaires were 
administered to 177 students who were attending a programme in the 
students’ counselling centre and who were not. The data of the study 
were collected during the period of the second semester 2009. The 
participants were given one week to complete the questionnaires. In the 
end, 127 questionnaires were collected for the main study However, of 
the 127 questionnaires collected, 18 were incomplete and the remaining 
109 were used for analysis. Thus, a total of 109 questionnaires were 
prepared for analysis.   

Validity and Reliability of the Questionnaire 
In the present study, face and content validity were used to 

determine the validity of the instrument utilised. In order to achieve face 
validity, the questionnaire was submitted to five specialists in counselling 
and psychology at Qassim University. They were asked to indicate 
whether the questionnaire appeared appropriate for its purpose. The 
referees agreed that the statements appeared to be suitable and relevant to 
the purpose of the study. 

The Cronbach’s alpha technique was used to evaluate the 
reliability of the questionnaire. The questionnaire was applied on a 
different survey group other than the study sample which, amounted to 
(75) students. The result of Alpha for the actual role for the whole scale 
was 0.96, whears, for the ideal role it was 0.92. Additionally, the Alphas 
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for the six categories of the questionnaire for the actual role ranged from 
0.58 to 0.84, while whereas, for the ideal role they ranged from 0.53 to 
0.79. Consequently, the pilot study results confirmed the acceptable 
reliability of the questionnaire. 

Result s: 
This section presents the analysis of the questionnaire data. It is 

divided into two sections. The first section related to the result of the first 
question presents the students’ perceptions of the actual and ideal role of 
the students’ counselling centre. The questionnaire consisted of 38 items 
grouped into six categories: counselling; developmental, educational and 
career guidance; consulting; evaluation and assessment; programme 
management and development; and personal and professional 
development.  The second section related to the result of the sub 
questions "Second & Third" presents the differences in views among 
students, in regard to specialist field before university stage, specialist 
field at university, attending training programmes in such centre, level of 
study at university, and experience of counselling. 
First section: Result related to the first question: "What are the ideal and actual 
functions and roles of the students' counselling centre as perceived by students?" 

Table 1: students’ Ranking of the Actual and Ideal Roles in Relation 
to Each Category (n=109)    

Actual Role Ideal Role  
Statements N 

% 
R 
% 

S 
% 

O 
% 

A 
% 

VU 
% 

U 
% 

MI 
% 

I 
% 

VI 
% 

1- Counselling 
Address the 
developmental needs of 
students.  

7.3 11.9 27.6 31.2 22 .00 4.6 16.5 39.5 39.4 

Counsel parents on their 
son’s problems 

21 14.5 21.8 22.7 20 1.5 13.9 4.6 0 80 

Assist students in 
making appropriate 
decisions related to their 
future career concerns.   

11.6 10 30.9 25.5 22 0 .9 8.3 32.1 58.7 

Assist students to 
understand themselves, 

1.8 11 21.7 27.3 38.2 0 5.5 11 34.9 48.6 
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Actual Role Ideal Role  
Statements N 

% 
R 
% 

S 
% 

O 
% 

A 
% 

VU 
% 

U 
% 

MI 
% 

I 
% 

VI 
% 

their abilities, aptitudes 
and interests. 
Help students adjust to 
the university 
environment. 

0 10.4 5.1 20 64.5 .9 5.5 13.8 37.6 42.2 

Help students with 
problems of academic 
achievement to resolve 
them. 

4.5 9.1 10 20.9 55.5 6.4 9.2 22.9 32.1 29.4 

Allocate a place to 
conduct the 
interperceptions within 
the site of the students' 
counselling centre. 

.9 11 20.9 34.5 32.7 .9 7.3 25.7 35.8 30.3 

Provide specialist staff at 
the students' counselling 
centre for the reception 
of cases. 

2.4 13 26.4 26.4 31.8 .9 4.6 15.6 38.5 40.4 

Allocate a place to 
conduct grouping 
interperceptions and 
training and equipment. 

2.7 11.8 25.5 28.2 31.8 1.8 5.5 20.2 33 39.4 

Issue booklets to 
recognize the objectives 
of the centre and its 
activities. 

11.8 19.1 28.2 23.6 17.3 3.7 3.4 9.2 3.7 80 

2- Developmental, Educational and Career Guidance 
Provide workshop for 
students to help them 
develop academic skills. 

4.7 12.7 24.5 23.6 34.5 .9 3.7 21.1 29.4 45 

Conduct special 
preventive counselling 
programmes to deal with 
specific problems 
(truancy, smoking…). 

3.6 5.5 27.3 30 33.6 1.8 1.8 7.3 22 67 
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Actual Role Ideal Role  
Statements N 

% 
R 
% 

S 
% 

O 
% 

A 
% 

VU 
% 

U 
% 

MI 
% 

I 
% 

VI 
% 

Assist students in 
choosing the 
specialization according 
to the    nature of the 
college. 

4 8 10 4 74 .9 4.6 10.1 20.2 64.2 

Work with students in an 
effort to be aware and 
prevent psychological 
and behavioural 
problems. 

7.3 8.2 32.7 20 31.8 6.4 10.1 58.7 13.9 10.9 

Conduct special clinical 
counselling programmes 
to deal with specific 
problems (truancy, 
smoking...). 

8.2 10.9 28.2 20 32.7 0 1.8 10.1 63.3 24.8 

Provide workshop for 
students to help them 
develop social skills. 

3.7 8.2 21.8 33.6 32.7 1.8 4.6 22 37.6 33.9 

Provide students with 
information about 
educational opportunities 
after university stage. 

5.4 10.9 26.4 29.1 28.2 2.8 21 4.6 0 71.6 

Conduct special 
programmes for gifted 
and talented students. 

10.1 9.2 20.2 33.9 26.6 4.1 14.6 8.3 30 43 

3- Consulting 
Establish and maintain a 
“Counselling 
Committee" in the 
universities. 

9.1 18.2 28.2 23.6 20.9 .8 39.4 11.9 17.9 30 

Assist university staff in 
recognising individual 
differences among 
students. 

7.2 12.7 15.5 26.4 38.2 23.6 11.2 8.3 32 24.9 

Consult with parents 1.8 4.6 10.1 18.4 65.1 7.4 11.9 20.2 26.6 33.9 
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Actual Role Ideal Role  
Statements N 

% 
R 
% 

S 
% 

O 
% 

A 
% 

VU 
% 

U 
% 

MI 
% 

I 
% 

VI 
% 

about the needs or 
concerns of students. 
Assist gifted students to 
improve their abilities 
and skills by conducting 
special programmes. 

1.3 11.8 .9 55.1 30.9 3 22 3.8 20.8 50.4 

Follow-up referred 
students to other 
agencies. 

3.6 11.8 22.7 25.5 36.4 0.9 6.4 15.6 35.8 41.3 

Provide university staff 
with information about 
students’ needs and 
concurrent issues. 

4.6 7.3 22.7 33.6 31.8 2.8 5.5 8.3 20.9 62.5 

Inform students about 
their rights and duties 
towards university. 

30 27.3 9.9 17.3 15.5 4.6 1.8 3.7 58.7 31.2 

Plan special records for 
visiting students to 
counselling centre   to 
assist in making 
appropriate decisions 
and resolving problems. 

15.9 13.6 31.8 18.2 20.5 1.8 1.9 31.2 22.9 42.2 

4- Evaluation and Assessment 
Monitor the achievement 
level of students. 

7.6 10 7.7 28.9 45.8 13.1 17.9 50 8 11 

Meet with students to 
discuss academic 
concerns. 

2.7 5.2 13 31.8 47.3 1.8 .9 8.3 34.9 54.1 

Identify students with 
special needs for 
psychological needs. 

2.4 4.2 16 33.9 43.5 3.8 4.9 11.5 28.7 51.1 

5- Programme Management and Development 
Keep students informed 
of the students’ 
counselling programme 

3.4 3.5 5 10.7 77.4 .00 2.8 12.8 39.4 45 
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Actual Role Ideal Role  
Statements N 

% 
R 
% 

S 
% 

O 
% 

A 
% 

VU 
% 

U 
% 

MI 
% 

I 
% 

VI 
% 

in the university. 
Develop objectives for 
the students’ counselling 
programme. 

6.4 17.3 40.9 20.9 14.5 2.8 19.4 14.7 20.9 42.2 

Establish and maintain 
cooperative relationships 
with university staff. 

4.3 4.8 35.5 22.7 32.7 6 6.8 12 3.7 71.5 

Plan activities to achieve 
the objectives of 
students’ counselling 
programme. 

4.5 20 27.3 27.3 20.9 0 36.7 46.8 11.9 4.6 

Inform university staff 
about students’ 
counselling programme. 

0 4.5 16.4 21.6 57.5 0 2.8 13.8 38.5 44.9 

6- Personal and Professional Development 
Engage in continuous 
personal and 
professional 
development. 

7.3 16.5 25.7 32.2 18.3 .9 3.7 8.3 23.9 63.3 

Conduct research studies 
related to students' 
needs. 

1.8 15.6 19.3 38.5 24.8 .9 2.8 9.2 33 54.1 

Conduct research related 
to students’ counselling 
programme. 

0.9 15.6 29.4 33 21.1 .9 4.6 27.5 38.5 28.5 

Evaluate the 
effectiveness of the 
students’ counselling 
programme. 

7.3 10 23.6 34.5 23.6 1.8 8.3 11 45.9 33 

 

N = Never, R = Rarely, S = Sometimes, O = Often, A = Always. VU = Very Unimportant, 
U = Unimportant, MI = Moderately Important, I = Important, VI = Very Important. 
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1. Counselling 
       As can be seen from Table 1 the majority of students perceived all 
counselling tasks in the students’ counselling centre actual role as 
always/often performed. The activity most students referred to as always 
being performed was helping students adjust to the university 
environment(64.5%).The next task, which is 55.5% of respondents said 
was always performed, was to help students with problems of academic 
achievement to resolve them. Also, 38.2% of the sample mentioned that 
assisting students to understand themselves, their abilities, aptitudes and 
interests was a task the students’ counselling centre always performed. It 
is surprising that only 20% of the students mentioned counselling parents 
on their son’s problems and only 22% referred to assisting students in 
making appropriate decisions related to their future career concerns as 
tasks the students’ counselling centre always performed. Also it is 
interesting to note that whereas 80% of the students noted that “counsel 
parents on their son’s problems” was a very important ideal role, only 
20% stated that they were actually providing this essential service. The 
task of issuing booklets to recognize the objectives of the centre and its 
activities, was viewed as important in terms of the ideal role (80%). In 
general, all tasks in the ideal role were seen by the students as more 
important than was reflected in the students’ counselling centre’s actual 
performance, which indicates a clear sense of discontent and 
dissatisfaction. 
2. Developmental, Educational and Career Guidance 

As can be seen from Table 1 regarding the actual role of the 
students’ counselling centre in developmental, educational and career 
guidance, the task in which the highest number of students, 74%, saw the 
students’ counselling centre as always involved was assisting students in 
choosing their specialization according to the nature of the college. 
However, the task of conducting special programmes for gifted and 
talented students was perceived by only 29% as an activity students’ 
counselling centre always performed.  

Students saw the most important task in the students’ counselling 
centre ideal role to be providing students with information about 
educational opportunities after the university stage, as 71.6% stated that 
such a task was very important. On the other hand, although 73% of 
students thought that conducting special programmes for gifted and 
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talented students was an important or very important activity in the ideal 
role, the students noted that the same activity receives the least attention 
in actual role. Furthermore, students saw the least important task in the 
students’ counselling centre ideal role as working with students in an 
effort to be aware of and prevent psychological and behavioural 
problems, since only 24.8% rated this task as important or very 
important.  
3. Consulting 

Table 1 shows that the majority of students, 64.5%, reported that 
consulting with parents about the needs or concerns of students was a 
task the students’ counselling centre actually always did. In addition, 
38.2% mentioned that assisting university staff in recognising individual 
differences among students was part of the students’ counselling centre 
role that it always performed. However, the duty of informing students 
about their rights and duties towards university was perceived by 57.3% 
of the students’ counselling centre as one that is (never or rarely) 
performed, although the vast majority (89.9%) thought that this was (an 
important or very important) task the students’ counselling centre should 
perform.  

In terms of the students’ counselling centre’s ideal role, students 
saw almost all consulting tasks as important or very important. 62.5% 
thought that providing university staff with information about students’ 
needs and concurrent issues was a very important part of the students’ 
counselling centre’s duties. On the other hand, 86% of the students 
indicated that assisting gifted students to improve their abilities and skills 
by conducting special programmes was (often or always) performed, 
compared to only 71.2% who thought this activity was important or very 
important. 
4. Evaluation and Assessment 

As can be seen from Table 1 regarding evaluation and assessment 
activities, a significant majority of students reported that meeting with 
students to discuss academic concerns was both frequently performed and 
important in the actual and ideal roles. Similarly, identifying students 
with special needs for psychological assistance was viewed by almost all 
students as one of the most important duties of the students’ counselling 
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centre. Monitoring the achievement level of students was the task in 
which the students’ counselling centre was seen to be highly involved 
and which students perceived ideally as unimportant and students not 
interested in performing.  

5. Programme Management and Development  
Table 1 shows that 77.4% of students reported that keeping 

students informed of the students counselling programme in the 
university was an activity the students’ counselling centre always 
performs. Yet, although a sizeable majority thought that informing 
university staff about the students’ counselling programme was one of the 
students’ counselling centre’s main duties, nearly one third thought it was 
not necessary to inform students about this matter. Furthermore, although 
the majority thought that the students’ counselling centre should be 
involved in establishing and maintaining cooperative relationships with 
university staff, it appears that only slightly more than half (55.4%) of the 
respondents thought that students’ counselling centre actually did this 
often or always. The most important task that respondents see for the 
students’ counselling centre was to develop objectives for the students’ 
counselling programme which suggests that the students were not 
satisfied with the existing level of this task. 

6. Personal and Professional Development 
As seen in Table 1, the students thought that students' counselling 

centre pays the least attention to two activities in its daily duties, 
conducting research studies related to the students’ needs, and conducting 
research related to students’ counselling programme. It does appear, 
however, that students thought that the students’ counselling centre 
should perform such activities and accord them the attention they 
deserve.  

The results also show that the students’ view that students’ 
counselling centre is actually involved in two activities, though not at a 
level commensurate with their perceived importance, engaging in 
personal and professional development, and evaluating the effectiveness 
of the counselling programmes.  
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Second Section: Result related to the Sub Questions "Second & Third ": "Are 
There Any Statistically Differences between Perceptions of Students Regarding the 
Students’ Counselling Centre Actual and Ideal Role?" 

As can be seen from Tables 2 and 3, the results of the t-test for 
differences between students’ perceptions of actual and ideal role in 
relation to both holistic role and the six categories revealed significant 
differences in holistic role and every category at level 0.01. Furthermore, 
the means of holistic roles and six categories were higher for the ideal 
than the actual role. This shows that the students believe that the current 
role of the centre is far from meeting their aspirations. 
Table 2: Mean Scores for Students’ Perceptions in Relation to the 
Students’ Counselling Centre Actual and Ideal Role (n=109) 

Actual Role Ideal Role 
Categories 

Mean S. D Mean S. D 

Counselling 23.11 7.34 41.26 5.08 

Developmental, educational and career guidance 17.91 5.96 34.89 3.49 

Consulting 18.17 6.53 33.73 3.86 

Evaluation and assessment 6.53 2.53 12.75 1.92 

Programme management and development 15.35 4.93 25.4 3.06 

Personal and professional development 9.78 3.26 16.71 2.45 

(Actual – Ideal )Function 87.71 26.85 164.84 16.43 

                               *The mean difference is significant at the .05 level. 
Table 3: T-test for Comparison of students’ Perceptions in Relation 
to the Students’ Counselling Centre Actual and Ideal Role (n=109) 

Differences ( Actual – Ideal) T- Test Sig 

Categories 
Differences 

Mean 
Differences 

S. D T d.f Sig. 
Counselling 18.61 9.56 20.33 108 .000* 
Developmental, educational and 
career guidance 16.98 7.23 24.53 108 .000* 

Consulting 15.56 8.11 20.05 108 .000* 
Evaluation and assessment 6.22 3.26 19.93 108 .537 
Programme management and 
development 9.69 5.88 17.19 108 .004* 

Personal and professional 
development 6.93 4.25 17.03 108 .000* 

(Actual – Ideal )Function 77.13 33.65 23.93 108 .000* 

*The mean difference is significant at the .05 level. 
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Result related to the Sub Question "Fourth ": " Are there any differences in views 
among students, in regard to specialist field before university stage, specialist field at 
university, attending training programmes in such centre, level of study at university, 
and experience of counselling?" 

1 - Differences in Perceptions among Students by Pre-
university Specialization  

As shown in table 4, the t-test revealed that there were no 
significant differences regarding the specializations of the students, 
sciences or humanities, in their view of the actual or ideal roles of the 
students’ counselling centre. This result emphasizes the students’ 
consensus on the roles.  
Table 4: Differences in Perceptions among students as a Result of 
Pre-university Specialization, Regarding Actual and Ideal Role in 
Relation to Each Category (n=109) 

Sciences Humanities T- Test Sig 
Categories 

Mean S. D Mean S. D T d.f Sig. 
Actual Role 
Counselling 23.22 7.50 23.07 7.33 .09 107 >.05 
Developmental, educational 
and career guidance 18.26 6.19 17.79 5.92 .35 107 >.05 

Consulting 18.4 6.05 18.21 6.72 .12 107 >.05 
Evaluation and assessment 6.56 2.47 6.52 2.57 .06 107 >.05 
Programme management and 
development 15.26 4.51 15.38 5.08 .11 107 >.05 

Personal and professional 
development 9.93 3.44 9.73 3.22 .27 107 >.05 

Actual Role  88.37 27.22 87.50 26.89 .15 107 >.05 
Ideal Role 
Counselling 41.11 6.31 41.93 4.63 .72 107 >.05 
Developmental, educational 
and career guidance 34.19 3.84 35.12 3.37 1.2 107 >.05 

Consulting 33.11 4.68 33.94 3.55 .97 107 >.05 
Evaluation and assessment 12.93 1.96 12.69 1.90 .54 107 >.05 
Programme management and 
development 24.56 3.19 25.19 3.02 .94 107 >.05 

Personal and professional 
development 15.96 3.29 16.95 2.07 1.8 107 >.05 

Ideal Role  161.85 20.29 165.83 14.96 1.09 107 >.05 

  *The mean difference is significant at the .05 level. 
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2 - Differences in Perceptions between Students by University 
Specialization  

As can be seen from table 5, the t-test revealed that there were no 
significant differences regarding the specializations of the students, in 
their view of the ideal and actual roles of the students’ counselling centre, 
with the exception of personal and occupational improvement in the 
idealistic role; the variations were statistically significant at 0.05. 
Students in scientific specializations perceived this role as more 
important. Generally, these perceptions emphasize the students’ 
consensus in their perceptions on these roles.  

 
Sciences Humanities T- Test Sig. 

Categories 
Mean S. D Mean S. D T d.f Sig. 

Actual Role 
Counselling 23.02 7.30 23.38 7.60 .22 107 >.05 
Developmental, educational 
and career guidance 17.81 5.89 18.23 6.31 .32 107 >.05 

Consulting 18.11 6.74 18.35 5.95 .16 107 >.05 
Evaluation and assessment 6.48 2.58 6.69 2.41 .37 107 >.05 
Programme management 
and development 15.42 5.07 15.12 4.53 .28 107 >.05 

Personal and professional 
development 9.69 3.22 10.4 3.46 .46 107 >.05 

Actual Role  87.35 26.76 88.88 27.62 .25 107 >.05 
Ideal Role 

Counselling 41.99 4.64 40.89 6.32 .97 107 >.05 
Developmental, educational 
and career guidance 35.12 3.35 34.15 3.92 1.23 107 >.05 

Consulting 33.98 3.35 32.96 4.71 1.17 107 >.05 
Evaluation and assessment 12.71 1.90 12.88 1.99 .40 107 >.05 
Programme management 
and development 25.18 3.01 24.57 3.25 .88 107 >.05 

Personal and professional 
development 16.99 2.08 15.81 3.26 2.18 107 <0.05 

Ideal Role  165.96 14.93 161.27 20.46 1.28 107 >.05 

      *The mean difference is significant at the .05 level. 

3 - Differences in Perceptions between Students by Attending 
Training Courses 

As shown in table 6, the t-test revealed that there were no 
significant differences among students who attended the training courses 
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and those who did not, which confirms the consensus in their vision of 
the actual and ideal roles of the students’ counselling centre, with the 
exception of the counselling dimension in the ideal role and the idealistic 
role of the centre ( a holistic degree ), where students who had attended 
courses thought that counselling in the ideal role is more important.  
Table 6: Differences in Perceptions Between students as a Result of 
Attending Training Courses, Regarding Actual and Ideal Role in 
Relation to Each Category (n=109) 

Non - Attending Attending T- Test Sig. 
Categories 

Mean S. D Mean S. D T d.f Sig. 
Actual Role 

Counselling 23.25 6.98 22.98 7.69 .11 107 >.05 

Developmental, educational and 
career guidance 17.84 5.87 17.97 6.09 .66 107 >.05 

Consulting 17.73 6.48 18.55 6.62 .7 107 >.05 

Evaluation and assessment 6.55 2.55 6.52 2.54 1.32 107 >.05 

Programme management and 
development 14.69 4.63 15.93 5.15 .51 107 >.05 

Personal and professional 
development 9.61 3.34 9.93 3.22 .32 107 >.05 

Actual Role  86.82 26.69 88.50 27.19 .19 107 >.05 

Ideal Role 

Counselling 40.49 5.29 42.64 4.75 2.03 107 <.05 

Developmental, educational and 
career guidance 34.37 3.83 35.34 3.14 1.46 107 >.05 

Consulting 32.98 4.16 34.39 3.47 1.94 107 >.05 

Evaluation and assessment 12.49 2.01 12.98 1.81 1.34 107 >.05 

Programme management and 
development 24.51 2.92  25.50 3.14 1.69 107 >.05 

Personal and professional 
development 16.37 2.58 17 2.32 1.34 107 >.05 

Ideal Role  161.41 16.99 167.86 15.45 2.08 107 <.05 

*The mean difference is significant at the .05 level. 
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4 - Differences in Perceptions between Students by Level of 
Education 

The results of the ANOVA revealed that there were statistically 
significant statistical differences in perceptions of the actual role of the 
students’ counselling centre in relation to the six categories, except for 
programme management and development (Table 7). In order to investigate 
which groups of students differed, a LSD test was used (Table 7).  
       The results indicated that: 
1. In the holistic degree (Actual and Ideal Roles): the significant 

difference between the students in level (1) and the students in the 
other levels (the second, third, and fourth) support level one. Also, 
significant difference between the group of students in level (2) and 
level (3) supports level (2); the differences between the students in 
level (3) and level (4) were not statistically significant. 

2. In relation to counselling in the actual role: the differences in 
perceptions between level (1) and levels (3) and (4) were statistically 
significant in support of students in level (1); the other differences 
were not statistically significant.  

3. In relation to developmental, education and career guidance: the 
differences in perception of this role by the students in level (1) and 
level (3) were statistically significant. These differences are in 
support of the students in level (1). In addition the differences in the 
evaluation of this role between the students in levels (2) and (3) were 
statistically significant; they are in support of students in level (2). 

4. In relation to consulting: the differences in perceptions between the 
students in level (1) and the other levels (level 2, level 3, level 4) 
were statistically significant and in support of level (1); in addition, 
the differences in perception between students in level (3) and those 
in level (4) were statistically significant, in support of level (4). 

5. In the case of evaluation and assessment, the differences in 
perceptions between students in level (1) and those of levels three (3) 
and (4) were statistically significant in support of students in level 
(1); moreover, the difference in perception of this role between 
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students in levels (2) and (3) was statistically significant in support of 
students in level (2).  

6. In the case of programme administration and improvement: the 
difference in perception of the role by the students in level (1) and 
those of level (3) were statistically significant in support of those in 
level (1).  

7. In the case of personal and personal development: the differences in 
perception by students in level (1) and those of levels (2), (3), and (4) 
were statistically significant and in support of level (1); moreover, the 
difference in perception between students in levels (2) and (3) were 
statistically significant and in support of students in level (2). 

8. There is no statistically significant difference between the perceptions 
of students of the various levels, regarding the ideal role of the 
counselling and guidance centre. This confirms the consensus among 
the students of this (ideal) role. 

 
Table 7: Differences by Level of Education in the Perceptions of 
Students Regarding the Students’ counselling Centre Actual and 
Ideal Role in Relation to Each Category (n=109) 
Category Level N Mean Std. 

Deviation F Sig. 

1 23 102.57 25.76 

2 38 87.97 25.13 

3 20 72.95 26.88 
Actual Role 

4 28 85.71 24.78 

4.89  <.00 

1 23 26.13 6.52 

2 38 23.68 7.08 

3 20 20.05 7.86 
Counselling 

4 28 22.04 7.23 

2.88 <.05 

1 23 20.83 5.77 

2 38 17.95 5.67 

Developmental, educational and career 
guidance 

3 20 14.75 5.63 

4.03 <.01 
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Category Level N Mean Std. 
Deviation F Sig. 

4 28 17.71 5.84 

1 23 22.09 6.34 

2 38 17.74 6.22 

3 20 14.50 6.06 
Consulting 

4 28 18.14 6.00 

5.53 <.01 

1 23 7.83 4.52 

2 38 6.58 5.29 

3 20 5.15 4.93 
 Evaluation and assessment  

4 28 6.39 4.32 

4.39 <.01 

1 23 17.17 4.52 

2 38 15.39 5.29 

3 20 13.20 4.93 
Programme management and 
development   

4 28 15.32 4.32 

2.41 >.05 

1 23 11.57 3.26 

2 38 9.87 2.98 

3 20 7.90 2.97 
Personal and professional development 

4 28 9.54 3.19 

5.08 <.01 

1 23 161.30 14.16 

2 38 163.32 18.05 

3 20 168.25 14.80 
Ideal Role 

4 28 167.39 16.94 

.97  >.05  

1 23 40.69 4.75 

2 38 41.05 5.58 

3 20 42.70 4.73 
Counselling 

4 28 42.79 4.80 

1.19 >.05 

1 23 34.17 2.88 Developmental, educational and career 
guidance 2 38 34.92 3.64 

.68 >.05 
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Category Level N Mean Std. 
Deviation F Sig. 

3 20 35.70 2.81 

4 28 34.85 4.18 

1 23 33.95 3.44 

2 38 33.08 4.22 

3 20 34.20 3.71 
Consulting 

4 28 34.11 3.85 

.57  >.05  

1 23 12.57 2.02 

2 38 12.42 2.01 

3 20 13.50 1.50 
 Evaluation and assessment  

4 28 12.82 1.91 

1.50 >.05 

1 23 24.04 2.64 

2 38 25.03 3.33 

3 20 25.25 2.73 
Programme management and 
development   

4 28 25.71 3.17 

1.31  
>.05 

1 23 15.87 3.15 

2 38 16.82 2.39 

3 20 16.90 2.49 
Personal and professional development 

4 28 17.11 1.73 

1.21 >.05 

 
5 - Differences in Perceptions between Students who have 
Received Previous Experience in Counselling and Students who 
have not 
As can be seen from table 7, the t-test revealed that:  

• There are no significant differences between students who had pre-
university counselling experience and those who had not had such an 
experience, in their view of the actual role of the students' counselling 
centre, or any secondary roles.  
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• There are no significant differences between students who had pre-
university counselling experience and those who had not, in their view of 
the ideal role of the students' counselling centre, or any secondary roles, 
except in evaluation and assessment dimension.  
Table 7: Differences in Perceptions between Students who have 
Received previous Experience in Counselling and Students who have 
not, Regarding the Students’ Counselling Centre Actual and Ideal 
Roles in Relation to Each Category (n=109) 

Sig. d.f T  Std. 
Deviation Mean Counselling Experience  

First: Actual Function  
26.05 94.27 No >.05 107 1.02 26.96 86.67 Yes 

Counselling 
7.16 26.27 No >.05 107 1.8 7.28 22.61 Yes 

Developmental, educational and career guidance  
4.95 19.80 No >.05 107 1.3 
6.08 17.61 Yes 

Consulting 
6.73 19.40 No >.05 107 .79 6.52 17.97 Yes 

 Evaluation and assessment  
2.99 6.67 No >.05 107 .22 2.47 6.51 Yes 

Programme management and development    
5.47 16.27 No >.05 107 .78 4.85 15.20 Yes 

Personal and professional development 
3.24 9.93 No >.05 107 .19 
3,28 9.76 Yes 

Second: Ideal Function 
18.02 167.53 No >.05 107 .68 
16.23 164.41 Yes 

Counselling 
5.43 42.67 No >.05 107 .77 5.04 41.57 Yes 

Developmental, educational and career guidance 
3.49 35.07 No >.05 107 .21 3.52 34.86 Yes 

Consulting 
5.06 33.93 No >.05 107 .22 
3.66 33.70 Yes 

 Evaluation and assessment  
1.33 13.73 No <.05 107 2.17 
1.95 12.59 Yes 



Damascus University Journal, Vol. 28, No (3),2012                            Dekheel  Al-Bahadel                                     

 

 55 

Programme management and development    
3.18 25.13 No >.05 107 .13 3.06 25.02 Yes 

Personal and professional development 
2.85 17.00 No >.05 107 .49 
2.39 16.66 Yes 

 
Discussion:  

Students’ Perceptions of the Actual and Ideal Role of the student 
centre of counselling at the university  

 
It can be seen from the results of the study that there were various 
discrepancies between the actual and ideal role of the students’ 
counselling centre at the university as perceived by students. They 
indicated that the centre was involved in many activities, although the 
level of involvement was inconsistent with the high importance attached 
to some activities. This finding is similar to Fathi et al (1985), Al-Ghamdi 
(1999) in Saudi Arabia, Burnham and Jackson (2000), and Perusse et al 
(2004). However, an explanation of this discrepancy is that the students’ 
counselling centre cannot meet all students’ needs as a result of lack of 
time and specialists in counselling and the weakness in the practice of 
counselling at university level by counsellors and the administrative 
organs concerned (Arab Bureau of Education, 1990). Also, the students’ 
perception of the counsellor as responsible for giving direction and 
providing solutions encourages students to assume a dependent role and 
this itself is another possible factor that may explain the discrepancy in 
students’ perceptions.  

Counselling 
Students believed that all counselling activities are important and 

focused most attention on duties related to the personal problems of 
students. The most frequently performed activities in students’ perception 
were helping students adjust to the university environment, helping 
students with problems of academic achievement to resolve them, and 
assisting students to understand themselves, their abilities, aptitudes and 
interests. It seems that students thought that the students’ counselling 
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centre pays more attention to educational issues than on the other aspects 
of counselling. This result may be related to the great pressure most 
families place on children to pursue an education, especially in urban 
areas (Al-Khateeb, 1998; 2004), emphasizing the value of obtaining a 
higher degree as a means of protection from poverty and ignorance.  
Moreover, the fact that the academic area was the students’ primary area 
of concern may be related to the perceived importance of these concerns 
which affect their attitudes towards the role of the centre. Additionally, 
dealing with academic concerns does not require the student to reveal 
personal matters in the presence of others such as the counsellor. This is 
as a result of cultural sensitivity regarding self-disclosure that the 
students may be reluctant to seek counseling services and expose their 
problems to others as a result of fear of social stigma. The preoccupation 
with avoiding stigma and the adverse social and psychological effects 
associated with it, such as embarrassment, shame or social sanctions, may 
act as a deterrent to seeking counselling services in most Arab Muslim 
societies (Abudabbeh, 1996; Dwairy, 1998).  Among the majority of 
Arab Muslim people, seeking counselling help may be associated with 
negative social attributions (Kobeisy, 2001; Soliman, 1991), and thus can 
threaten the reputation of the individual and, in turn, threaten the status of 
the whole family in the community  (Dwairy, 1998).    

Consequently, some students may be deterred from seeking 
assistance from counselling services to protect their social image and to 
avoid the stigma attached to asking for professional help, which is 
perceived by some people as associated with mental illness (Soliman, 
1993).  Some studies have suggested that mental illness and other 
conditions which involve socially unacceptable behaviour are stigmatized 
in the Arab world (Al-Krenawi et al., 2000).   

However, students give the lowest frequency rating to personal 
counselling activities such as counselling parents on their son’s problems 
and making appropriate decisions. Here it could be argued that 
counselling, which should be the most important function of the 
counsellors, as argued by Corey (1996) and Gibson et al (1983), is 
accorded secondary importance. According to the researcher experience 
as a director of the students’ counselling centre, the explanations for the 
failure of the centre to conduct sufficient or effective counselling is that 
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there is a lack of specialists in counselling and psychology. Also, some of 
the members working in the centre are unable to carry out these activities 
due to the lack of time and training programmes in counselling services. 
In addition, there are a number of problems in the centre, for example, 
counsellors who are not employed full-time in counselling, counselors 
doing their work in a routine manner, and the large number of students 
per counsellor. Moreover, counsellors comply with routine and 
instructions, to the detriment of the student. Counselling services should 
meet the needs of all students (Sink, 2002). In addition, it appear that 
attention is paid only to individual counselling and the other important 
form, group counselling (Myrick and Dixon, 1985) is neglected. Equally 
important is that intervention counselling is here emphasised at the 
expense of preventive counselling. This form of practice violates the 
basic counselling principles which state that an effective counselling 
programme is a combination of preventive and intervention counselling 
(Baker, 1996; Schmidt, 1984). Even when counselling is conducted, the 
behavioural approach is adopted and other approaches, particularly the 
cognitive, are not applied (Al-Rebdi, 2000; Personal interview with the 
counselors, 2009). However, through the researcher’s experience working 
in the students’ counselling centre, students expressed their need for a 
supportive counselling service characterized by empathic understanding, 
acceptance and respect.  Students perceived counselling as being 
designed to give direction and offer solutions. Therefore, they expected 
the counsellor to assume an active and directive role in the counselling 
relationship to help them acquire new skills to deal with their concerns. 
Students in Saudi Arabia often view their teachers as powerful, 
knowledgeable authority figures and depend on them for answers and 
explanations.  Consequently, as a result of generalizing from the student-
staff relationship, the students may assume the same passive recipient 
role in counselling and may continue to elicit advice, direction and 
information from the counsellor, creating a typical hierarchical 
relationship and widening the power gap even further.   

 Accordingly, a counselling service that is both supportive and 
directive in nature would be more relevant and meaningful, and thus 
more effective for these students.  Students would benefit from a 
directive form of service delivery as well as from a supportive helping 
relationship.   
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Developmental, Educational and Career Guidance 
 Most functions in relation to developmental, educational and 

career guidance were rated very important by students. Assisting students 
in choosing the specialization according to the nature of the college was 
accorded the highest frequency rating, as 78% of students often/always 
thought that students’ counselling centre performed this duty.  This may 
be because when a student has a problem, whether academic or 
psychological, he goes to academic counselling, as it is available at the 
university. Here, the student might be confused and this would, 
undoubtedly, affect their attitudes towards the role that the students’ 
counselling centre should play. Moreover, the presence of some 
counsellors who are not qualified to provide proper professional advice, 
and counsellors who find it difficult to take the initiative and improve 
their professional knowledge and skills, causes misunderstanding of the 
role of the centre. Here, students might think that the centre is competent 
to give advice about academic matters only. However, when it comes to 
assisting gifted and talented students, students’ attitudes were somewhat 
different. This activity was perceived to receive the least attention in the 
actual role. This might reflect lack of understanding about the students’ 
counselling centre role and responsibilities. Hence, if this is the case it is 
rather important that students change their perceptions. Counselling, and 
for that matter, education institutions, have not been created only to meet 
the needs of gifted and talented students. Students pointed out that 
students’ counselling centre providing students with information about 
educational opportunities after university stage is the most important 
function in the ideal role. Yet, in practice, questionnaire data indicate that 
this activity was not accorded the attention it deserved. The students’ 
counselling centre has not deliberately chosen to ignore this activity and 
other activities, but, there are few specialists in counselling and others 
lack training, background knowledge and support. Such factors would, 
undoubtedly affect their motivation. It is also interesting to note that 
24.8% of students did not expect the centre to work with students in an 
effort to be aware of and prevent psychological and behavioural 
problems. This completely contradicts the view that counselling is the 
most important function in the counselling profession (Gibson et al. 
1993). However, when it comes to educational opportunities and assisting 
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gifted students, participants’ attitude was somewhat different. Again, this 
reflects lack of understanding about the students’ counselling centre role 
and responsibilities on the part of the students. However, it was important 
to reach the perceptions of the students themselves in order to gain an 
insight into how they perceive counselling and to acquire an 
understanding of what they want from counselling services, in order to 
respond effectively to their needs. 

Consultation 
Data obtained from the questionnaire indicate clearly that most 

functions in relation to consultation were rated as either “important” or 
“very important”. However, in practice, some of these activities were 
seen to receive only moderate attention. This gives an indication that a 
discrepancy exists between the actual and ideal role of students’ 
counselling centre. This is clear, from the fact that when 77.1% of the 
students thought that following-up students referred to other agencies was 
an important/very important duty, 61.9% indicated that the students’ 
counselling centre was actually involved in. It could be that students 
thought that once a student is referred to a particular agency, he becomes 
the responsibility of that agency, not the centre. It could also be that 
students lack a clear view or understanding of the system for referring a 
student to another agency.  Added to this, absence or lack of coordination 
and cooperation between the centre and students is another explanation 
for such a discrepancy.   

One more problem can be detected from the questionnaire data: 
inadequate provision of university staff with information about students’ 
needs and concurrent issues. Here, we should consider the lack of 
counsellors who are professional and qualified in counselling or 
psychology, who can pass such information in an appropriate manner to 
the staff. At the same time, according to the author’s experience as a 
director of the centre, some staff do not seem to encourage this type of 
involvement and they will not cope with their students effectively.  

Added to this, students’ right to confidentiality is not protected or 
enforced by any law, ethics committees or professional code of ethics.  
Consequently, it may be a difficult task for counsellors working in a 
hierarchical educational institution to preserve confidentiality and to 
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protect the welfare of the students, knowing that authority figures can 
easily use their power to gain access to any type of information, 
irrespective of ethical rights to privacy or confidentiality, since no law 
exists to protect these rights. In such a situation, it is difficult to pass any 
information to the staff which might be used by a member of the staff to 
harm student privacy by exposing such information to others while there 
is no common law to protect the confidentiality of people using social 
services. There seems, thus, to be an urgent need for establishing clear 
and specific guidelines for university counselling services based on the 
dominant values of the Saudi culture to protect student rights to privacy 
and confidentiality, to explain counsellors’ duties and responsibilities and 
to guide ethical practice in university counselling services (Archer and 
Cooper, 1998).  

 It is also worth noting that about 57.3% of participants perceived 
that informing students about their rights and duties towards the 
university was never or rarely performed. As a result of students linking 
such activity with academic counselling, they think that they should 
consult with academic counsellor and not with the students’ counselling 
centre. Furthermore, as a result of lack of time, student counselling is 
likely to focus only on some functions and ignore others. 

Evaluation and Assessment 
Regarding the evaluation and assessment duties, students 

perceived all the activities as either important or very important. There 
were two activities in this area that students saw the students’ counselling 
centre performing more frequently. These were discussing academic 
concerns with students and identifying students with special needs for 
psychological needs. This could be because students were aware of the 
important such activities and saw them in reality when they went through 
some programme in the centre. However, it could be argued that students 
may have felt safer and more comfortable expressing their needs for help 
with academic-related issues than with reporting personal/psychological 
concerns.  It is also possible that these students felt that it was the 
responsibility of the centre at the university to provide them with help in 
the academic area and to facilitate their learning experience, whereas 
personal/psychological concerns may have been perceived by students as 
being more private and consequently as issues that should be dealt with 
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and discussed within the parameters of the family or through informal 
support networks (Dwairy, 2006; Carney and Savitz, 1980). Although the 
Saudi Arabian people are generally group-oriented, they are extremely 
conscious of their behaviour in public, and therefore they make great 
efforts to preserve a good image in the eyes of other people (Saleh, 1987).  
The exposure of personal vulnerability or family deficiency may thus be 
in conflict with the cultural value of preserving a good image and a good 
reputation.  The Saudi Arabian culture stresses the importance of privacy, 
family honour and reputation (Dwairy, 2006).  Consequently, since 
openness is incongruent with the cultural upbringing of the majority of 
the Saudi Arabian people, students may be reluctant to disclose personal 
information and details of family matters in front of “strangers”.  This 
reluctance to reveal intimate issues and the hesitancy to discuss personal 
feelings in the presence of people outside of the individual’s family circle 
has been acknowledged in the Arab Muslim culture (Dwairy, 1998). 

What is more, Students tend to associate counselling with 
psychological problems, viewing counselling from a mental health 
perspective which might affect their perceptions towards seeking help 
from the counsellor. If such help is sought, it is usually in secret, without 
attracting the attention of counsellors and other students. A problem is 
that the students’ counselling centre does not have an appropriate place to 
meet students, focusing on privacy and confidentiality issues. With regard 
to the appropriate environment (BACP, 2006; Davies, 2000; Francis, 
2000; Gilbert, 1989; Herlihy and Remley, 2001; Kaplan and Rothrock, 
1991), considerable attention must be paid to the physical environment in 
which counselling services may take place to ensure the seclusion of the 
setting. Maintaining confidentiality is an expected element in university 
counselling services (Francis, 2000; Gilbert, 1989), not only in order to 
establish a suitable context and a trusting relationship, but also to 
encourage students to seek help without delay when they need it and 
without any fears regarding confidentiality issues (Bond, 2000; Davies, 
2000). 
As regards monitoring the achievement level of the students, almost 19% 
of the students perceived that the students’ counselling centre is involved 
to monitor or judge the students’ level of academic achievement but not 
students interested in performing. Again, the reason might be the wrong 
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advice given by someone who is not qualified in the centre and this is in 
itself is a major factor that has contributed to role confusion and 
ambiguity.  

Programme Management and Development 
Students gave high priority to some activities in the programme 

management and development area. In actual practice, although students 
saw the students’ counselling centre as involved in some of these duties, 
the level of perceived involvement varied from one activity to the other. 
Two activities were seen as not properly addressed by the students’ 
counselling centre: developing objectives for the students’ counselling 
programme, and involving in establishing and maintaining cooperative 
relationship with university staff. This result is not surprising, since the 
centre suffers from a lack of specialist professional in counselling or 
psychology and also some of the existing workers do not have sufficient 
knowledge that would enable them to develop the counselling programme 
in the university. Add to this, lack of time and cooperation is another 
constraint in developing the programme to attain its goals. However, 
students believe that the students’ counselling centre always informs 
students and university staff about the students’ counselling programme. 
Also, while 95.2% of the students thought it was very 
important/important that they should be informed about the counselling 
programme, 83.8% thought that university staff should be informed. The 
logical explanation is that before anybody else, students want to be 
informed directly by the students’ counselling centre instead of involving 
university staff, as students might not place much faith in their staff’s 
judgement towards the students. Regarding the cooperative relationship 
between the students’ counselling centre and university staff, students 
perceived that it existed at a modest level.  This leaves us with a possible 
explanation that staff may feel that as a result of strong relation, the 
centre might interfere in their own affairs and ask for information that 
belongs entirely to them such as asking about students’ achievement.  

Personal and Professional Development 
The importance of continuing education and research has been 

widely recognised as a means for personal and professional development 
(Connor, 1994; Sears & Granello, 2002; Wilkins, 1997). According to the 
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data obtained from the questionnaire, four fifths of the students clearly 
stated that they wished that students’ counselling centre to engage in 
continuous personal and professional developmental, conduct research 
studies related to students’ needs, and evaluate the effectiveness of the 
students’ counselling programme. Also, well over two thirds mentioned 
that they wished the students’ counselling centre to conduct research 
related to the students’ counselling programme. Yet, in reality the 
students’ counselling centre involvement in these activities was seen to 
vary and was rated as being of low frequency. For example, 15.5% of the 
students saw that the students’ counselling centre always conducted 
research related to both students’ needs and the counselling programme. 
In addition, only a small minority (18.2%) stated that the students’ 
counselling centre actually engages in personal and development 
programme, and only 23.6% of the students thought that students’ 
counselling centre always evaluates the effectiveness of the students’ 
counselling programme. This variation in the actual and ideal role 
pertaining to personal and professional development has various causes. 
One is that some of the staff working in the centre have little experience 
and have not received training in conducting research. Also, it could be 
that they do not have support from the Ministry of Higher Education for 
such activity. Furthermore, some people working in the centre may feel 
that their abilities and skills in research would not be appreciated. 
Personal and professional development is an important aspect of 
counselling services. It would help the centre to organise duties in order 
to achieve the objectives of the programme, and to enable people working 
in the centre to improve their skills and performance. Hence, even in the 
absence of formal support, responsible staff in such centres should find 
the methods and means to develop their skills and abilities. One such 
method, proposed by the Ministry of Education (1999) is to conduct 
research with supervisors and other colleagues. However, the point is 
there is a shortage of qualified supervisors. So, in order for the 
counselling programmes to be effective, counsellor skills should be 
improved (Sears & Granello, 2002; Wilkins, 1997). 
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Differences between Perceptions of Students Regarding the 
Students’ Counselling Centre Actual and Ideal Role 
(A)There were differences between students’ perceptions of actual and 
ideal role in relation to both holistic role and the six categories, which 
were significant both for the holistic role and for each category, at level 
0.01. In each case, the mean scores were higher for the ideal role (see 
Tables 10 and 11). This shows that the students believe that the current 
role of the centre is far from ideal. 

 (B)There were no significant differences regarding the 
specializations of the pre-university students (see tables 12 and 13). 
This result emphasizes the students’ consensus on the roles.  
(C)There were no significant differences regarding the specializations of 
the at university, with the exception of personal and occupational 
improvement in the ideal role, to which students in the scientific 
specializations attached more importance. This could be related to the 
nature of the scientific specialization and the importance of self 
development and seeking knowledge (see Table 15).  

(D)There were no significant differences among students who had 
attended training courses and those who had not, with the exception 
of counselling dimension in the ideal role. This result suggests that 
attending training courses in the centre may contribute to a change 
in the students’ attitudes towards the ideal role, and help them to 
comprehend this role as a result of the experience they had during 
the training courses (see Table 17). 
(F) There were statistically significant statistical differences between 
students at different education levels regarding the actual role of the 
students’ counselling centre in relation to the six categories, except 
programme management and development (Table 18). The results 
indicated that: 
1- In the holistic degree (Actual and Ideal Roles), students at level 1 saw 
the roles as more often performed, and more important, than students in 
the other levels (2, 3, 4). Also, those at level (2), perceived greater 
performance and importance of roles than those in level (3).  
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2- In the case of the actual role for the students’ counseling centre, the 
students at level (1) saw the activities as more important, and more often 
performed in practice, than students in the other levels (3&4).  
3- In the case of improvement and self-education and occupational 
orientation, and program administration and improvement, students at 
level (1) perceived greater performance and importance of roles than 
those in level (3). 
4- In the case of improvement and self-education and occupational 
orientation, evaluation and assessment and personal and occupational 
improvement, students at level (2) perceived greater performance and 
importance of roles than those in level (3). 
5- In relation to consulting, and personal and occupational improvement, 
students at level (1) saw the roles as more often performed, and more 
important, than students in the other levels (2, 3, 4). 
6- In relation to consulting, students at level (3) perceived greater 
performance and importance of roles than those in level (4). 
7- In the case of evaluation and assessment, students at level (1) saw the 
roles as more often performed, and more important than students in the 
other levels (3&4). 
 These results imply that the students in level (1), in their early 
days in the university education have a very ambitious view of the actual 
role of the counselling and guidance centre; then, it decreases in level (2) 
and (3). This might be due to some bad experiences and obstacles that the 
students might have faced in their early days at university. It has been 
noticed that the differences between level (2) and level (4) students are 
not statistically significant; this means that the students' view of the 
actual role of the counselling centre starts to change at level (4) due to the 
students' enrolment in some training courses held by the centre and that 
the students have benefited from the services offered by the centre. It 
might show that the students start to feel the role of the counselling and 
guidance centre in level (4). 
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Recommendations 
Based on the findings of this study, some recommendations can 

be made in order to raise the standard of students’ counselling centres in 
Saudi universities and activate their roles. They are as follows: 

The role of the students’ counselling centres must be clearly 
defined and communicated to those involved in the counselling 
programme, and counsellors must be aware of their duties and 
responsibilities in order to be able to explain that role and communicate it 
to others. Also, the Ministry of Higher Education and universities should 
publicise the students’ counselling centres’ role and the counselling 
programme. Developing brochures, explanatory leaflets, handouts and 
Internet information on university web pages, as well as giving talks 
(Humphrey et al., 2000; Stone and Archer, 1990; Thomas, 2000), are all 
important methods counsellors may employ to publicize their services 
and to articulate their role and functions to the university community and 
the society at large. Such measures would help to address the stigma of 
seeking psychological help, to explain the difference between mental 
illness and the problems of normal life, and to discuss issues of 
confidentiality in counselling and the benefits of individual and group 
counselling.  
 Moreover, counselling programmes should be designed with the 
aim of raising awareness about the goals and functions of counselling in 
higher education institutions and also in order to describe the services 
available in some detail (Kern, 2000).  This would help students feel 
more comfortable about making future contact when necessary.  
Counsellors can invite students to informal meetings, individually or in 
groups, where a full presentation is provided, followed by a question and 
answer session to give students accurate information, to promote 
counselling services, to dispel fears and myths about counselling and to 
break down stereotypes and misconceptions about counsellors and the 
counselling profession.  

Considerable attention should be paid to students’ 
personal/psychological and social needs besides academic achievement 
concerns in designing a counselling programme. University counselling 
services should serve the needs of all students and not concentrate only 
on talented or low achieving students.  
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 Rather than wait for problems to surface, preventive counselling 
should be given more attention. Also, instead of concentrating efforts on 
individual counselling, group counselling should be promoted, on the 
basis that it could benefit Saudi Arabian students in higher education and 
could assist students in dealing with a wide range of issues, such as 
problem solving, decision making or conflict resolution (Humphrey et al., 
2000; Sharkin, 2006). 

Only skilled and qualified counsellors can provide an efficient 
counselling service. This suggests that the Ministry of Higher Education 
has a duty to provide per-service and in-service counsellor training 
programmes. Also, faculty members learn active listening skills and other 
effective ways to connect meaningfully with their students and to create a 
more positive and safe environment to improve students’ academic and 
personal functioning. Accordingly, students’ counselling centres can 
actively involve faculty members and other teaching staff as equal 
participants in dealing with specific concerns 

University counsellors should be encouraged to develop their 
own skills and knowledge, keep up-to-date with new ideas, and 
participate in international conferences to update their knowledge and 
skills in counselling.  

Consultation with faculty members or other administrative or 
teaching staff regarding strategies to help students is also important to 
facilitate the development of a supportive and safe environment 
conducive to educational achievement and personal growth (Archer and 
Cooper, 1998, Bishop, 1990, 1995; Heppner and Johnston, 1994, 
Humphrey et al., 2000; Stone and Archer, 1990).  Expanding counselling 
services as well as collaborating with other staff members on campus 
may be necessary in order to realize a successful service delivery and a 
positive educational environment (Humphrey et al., 2000; Stone and 
Archer, 1990) without compromising student confidentiality (Francis, 
2000; Grayson, 1986). Workshops for staff and other administrative staff 
on counselling issues may help to attract and educate the university 
community into utilizing the counselling services available on campus.  

Moreover, more attention should be given to develop the current 
role of the centre to cope with the expected role and be given more 
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attention to some aspects such as professional and personal development. 
To develop positive attitudes towards counselling services, the Ministry 
of Higher Education and the Ministry of Social Welfare should pay more 
attention to the importance of developing awareness programmes that 
consider all needs of students in the university, which might help students 
better understand centres' role.  
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